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Our Commitment  
 
The Behaviour Policy acknowledges the school’s legal duties under the Equality Act 2010, 
in respect of safeguarding and in respect of pupils with special educational needs (SEN) 
(see SEND Policy and SEND Code of Practice). The school will make reasonable 
adjustments to avoid anyone with a protected characteristic or SEND being placed at a 
disadvantage through the application of this policy. The school acknowledges that a clear 
school behaviour policy, consistently and fairly applied, underpins effective education. This 
policy applies to all school activities, taking place either on or off school premises. 

 
 
Aims, Expectations and Principles 

 
Loders CE Primary Academy is committed to providing a broad, balanced and effective 
education for all the children who attend our school. Relationships and behaviour are 
integral to our happy, healthy and safe learning community. 
 
Our behaviour policy is designed to: 
 
• Promote a positive climate and learning culture within our school; 
• Provide a safe school environment for all; 
• Develop a shared understanding of socially acceptable behaviours; 
• Define a framework for rewarding success and de-escalating negative behaviours; 
• Promote self-esteem, self-regulation and positive relationships with all staff 

members; 
• Foster discipline and mutual respect between pupils, and between staff and pupils 
• Involve parents/carers, pupils and staff in the application of this policy and establish 

strong communications with all stakeholders 

 
Core Values 

 
Our core values are embedded into everyday life and we celebrate those that are shared with 
other faiths and universal human values. We believe that children learn values from their 
personal relationships and experiences, from the examples set by parents, other adults and 

teachers and their relationships with each other.   

 

Behaviour Approach 
 

Our Behaviour Policy is informed by a positive approach to behaviour management. 

Wherever possible, we encourage, praise, celebrate, reward and positively reinforce key 

learning powers that pupils will need for life. In all pupils, we foster the ability to be: 

 

● Resilient 

● Determined 
● Resourceful 
● Responsible 
● Reflective 



3 

 

We believe that building pupil’s self-esteem, through strong relationships and a positive 

approach, is key to good behaviour, good learning attitudes and to success in life. We 

expect all adults who work across our schools to embrace this approach and to proactively 

support it. Effective and consistent behaviour management is the responsibility of all staff 

throughout the school. High standards should be expected and required at all times. 

 
Central within the policy is choice: we refer to good choices (which lead to good 
consequences) and unwise choices (which lead to negative consequences, usually based 
around our system of warnings). There are two key reasons for using the language of 
‘choice’: 

 

● It promotes self-management of behaviour and enables some reflection of what 
behavioural choices exist(ed) ie there are always different behavioural options (we 
don’t accept / expect that some children will always behave in such a way) and; 

● It avoids labelling children - instead, we refer to the choices we all make and 
that we should always try to make good choices. 

 

The expectation of all adults in school is that they will: 

 

● Actively model appropriate behaviours and apply the policy consistently and fairly.  

● Be a positive role model by demonstrating positive relationships with everyone in school 
● Celebrate and praise positive behaviour and instill a sense of pride in those pupils 

achieving this 
● Have high expectations of children’s attitudes to learning, play and transitions through 

school 
● Establish a culture of positive reward, respect and tolerance. Treat each child fairly and 

with respect and understanding 
● Ensure that classroom practice fosters practical activity, cooperation and collaboration. 

Be consistent with all consequences 
● Be proactive in acknowledging pupils’ good behaviour 
● Collaborate with the Head of School and the SLT to maintain high standards of 

behaviour and, where appropriate, the SENCO in order to create personalised Support 
Plans which enable each child to thrive 

● Through CPOMS, keep a record of all incidents and ensure that the Head of School 
and parents/carers are informed of incidents within that same day where appropriate 

● Work in partnership with parents/carers, school-based staff and outside professionals 
and ensure that advice is understood and implemented 

● Develop relationships with all pupils and ensure that a restorative conversation is had 
between the adult and child post-incident to protect the relationship and ensure all 
parties reach shared understanding 

● Take time to reflect upon the sequence of events leading up to an incident in order to 
understand the needs of the child so that preventative measures can be taken to avoid 
the same escalation next time 

● Consistently implement the language of choice to de-escalate incidents. Reward and 
praise ‘good choices’ in order to reinforce good behaviour (including following school 
rules) and positive relationships 

● Always maintain a calm and rational disposition and seek support from other adults 
where necessary 

 

 
Behaviour outside of school 
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Where unacceptable behaviour and/or bullying has occurred off the school premises but 
has been witnessed or reported to a staff member, the matter will be referred to the Head 
of School who will contact parents to discuss a suitable course of action. Where the matter 
has involved other school pupils or staff members, the Head may undertake an investigation 
to establish the facts and, where necessary (e.g. to safeguard a pupil or staff member from 
further repercussions), may impose a suitable sanction for the child. 

 

Reasonable Adjustments 
 

A reasonable adjustment never means that we lower our expectations. It means that some 

children need additional support to ensure that they meet the high expectation that we have 

of all of our children. 

We may, in line with the requirements of the Equality Act 2010 and SEN Code of Practice, 

make reasonable adjustments for children with Special Educational Needs and Disabilities 

in relation to this policy where it is deemed appropriate. 

 

Consequences 
 
We recognise that behaviours which are positively rewarded are more likely to be repeated 

and so we believe it is important that children enjoy a rich range of positive consequences 

across each and every school day.  

We will ensure that pupils have an understanding that poor choices can lead to undesirable 

consequences and, with adult guidance, will learn to make the right choices before any 

formal consequences are imposed. 

 

Positive Consequences 
 

Adults in school strive to recognise and reward positive behaviour, seeking to catch ‘children being 

good’ at every opportunity. By verbally celebrating pupils’ attitudes to learning, play and transition 

through school, we reinforce our expectations all of the time. 

Teachers use praise and stickers to instantly reward appropriate behaviour in all classes and shared 

spaces. Pupils can also share their special achievement with the Head of School in order to receive 

a special ‘Head teachers’ sticker. A wide range of further rewards are also used to promote positive 

behaviours for learning: 

House Points 

Children earn House Points for following our school values and showing good learning behaviours. 

The winning house each week is announced in celebration assembly.  At the end of term the winning 

house enjoys a winner’s event determined by the children. 

  Stars 

Three pupils from each class receive certificates and have their names displayed on the Loders’ stars 

display and in the newsletter every week.  Certificates are for positive learning behaviours, school 

values and excellent work. 

Attendance and Punctuality 

We also recognise attendance and punctuality as important learning behaviours to be celebrated. 

Each week, the house with the best attendance is announced and celebrated in our celebration 

assemblies. 
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To maintain the high profile of positive consequences and to allow the whole school community to 

celebrate the achievements of our children, we are proud to invite parents/carers to weekly 

Celebration Assemblies. All parents/carers are welcome every week, however we appreciate 

parents/carers of children receiving a reward are especially keen to attend on that occasions and we 

endeavour to send the newsletter, containing the names of the pupils receiving awards, by lunchtime 

on Fridays. 

 

 

 

Undesirable/(Negative) consequences 

Class-based behaviour management strategies 

From time to time, pupils may display inappropriate behaviours and these will be 

consistently challenged by all staff, with the main aim of de-escalating any situation, 

ensuring all children are safe and all children’s learning may continue. All adults use good 

classroom-management techniques and non-verbal signals to subtly indicate their 

disapproval e.g. eye contact, a shake of the head, a disapproving look, allowing the child 

to correct their behaviour. Following this, adults clearly state which behaviour they expect 

to stop and present a calm, clear statement of expectations using the language of choice. 

Pupils are comfortable with a behaviour system which they see as fair, transparent and 

consistent. To this end, all adults in school follow through all instances of undesirable 

behaviour in the following way: 

 
 

Stage Cue Description 

Stage 
1 

Non-verbal 
signal 

Adult gives non-verbal signal to stop the inappropriate behaviour and 
allows take up time, e.g. touch back of chair to indicate ‘4 legs on the 
floor.’ 

Stage 
2 

Verbal 
signal 

Adult will state the inappropriate behaviour, describe the desired 
behaviour and give choices, e.g. ‘Jack – you’re swinging on your chair. 
Let me see your chair legs down – thank you.’ OR ‘You can either put 4 
legs on the floor or if you need to, you can swap seats?’ 

Stage 
3 

Verbal 
Reminder 

If behaviour persists, adult will give a clear message that the behaviour 
needs to stop by issuing a verbal reminder. ‘Jack – I’ve already asked 
you to keep 4 legs on the floor. You are not being safe – that is your 
reminder.’ (No minutes have been lost at this stage.) 

Stage 
4 

Take 5 If inappropriate behaviour continues, the child will be asked to ‘Take 5’ 
within the classroom. Following a suitable period, a restorative 
conversation should take place between the adult and the child. This 
conversation needs to ascertain any underlying matters which may be 
leading to the undesirable behaviour and re-set high expectations for 
the remainder of the session. Adults should seek to offer support and 
re-engage the child in their learning. (No minutes have been lost at this 
stage.) 

Stage 
5 

Minutes off If inappropriate behaviour continues, minutes will be lost from playtime. 
Minutes lost are not an accumulation of minutes – each incident has a 
primary behaviour and the number of minutes lost should relate to that. 
Secondary behaviours (huffing, puffing, sighing, swearing) should be 
ignored as far as possible by allowing suitable take-up time. Adults 
should seek to offer support and re-engage the child in their learning. 
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Stage 
6 

Withdrawal A pupil will be asked to leave the classroom if the behaviour continues 
or escalates following Stage 5. The decision to withdraw a child is not 
taken to punish a child, rather to provide a low stimulus environment 
without an audience to allow the child to regulate their own behaviour. 
Pupils are accompanied to the school’s designated area by their trusted 
adults to allow the child to calm down enough to engage in a restorative 
conversation with the adult. 

 
Once a child has reached Stage 5, minutes will be lost from playtime dependent upon the 

behaviour (see Appendix 1 – Behaviour Ladder, for examples of consequences). Once the 

child is calm, all adults will talk with the child about the behaviour they displayed and how 

to make better choices next time.  

 

Recording Incidents 

Incidents are recorded when the behaviour has escalated beyond the point of normal 

classroom management techniques or has developed in frequency. It will always be 

recorded when the behaviour has escalated to a point where support from the Senior 

Leadership Team is required. The school uses an information management system 

(CPOMS) to record incidents in a consistent format. 

Persistent disruptive behaviour will be dealt with in the Behaviour Ladder below (Appendix 

1) 

 

Exclusions 
 
It is our aim to try to deal with all behavioural issues in an active, positive way, employing a 

wide range of strategies, including those specifically designed to avoid such issues reaching 

the point of exclusion.   

The Exclusions Policy explains the Academy Trust’s approach to exclusions within the 

statutory framework as defined in the ‘Exclusion from maintained schools, Academies and 

pupil referral units in England’ (2017) and having due regard to the SEND Code of Practice.  

Behaviours that may lead to exclusion are detailed within the Exclusion Policy, and include 

but are not limited to:  

● Verbal or physical assault against an adult/child 

● Persistent and repetitive disruptive behaviour 

● Intentional damage to property 

● Persistent racial abuse 

● Sexual misconduct 

● Extreme misbehaviour which is deemed outside the remit of the normal range of 
sanctions 

  

Use of reasonable force 

All members of school staff are aware of the regulations regarding the use of reasonable 
force, and have a legal power to use reasonable force to either control or restrain pupils. 
Under section 93 Education and Inspections Act 2006, all members of school staff have a 
legal power to use reasonable force. This power applies to any member of staff at the 
school. It can also apply to people whom the Head of School has temporarily put in charge 
of children such as unpaid volunteers, cover staff or parents/carers accompanying children 
on a school organised visit, where necessary and appropriate. 

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/641418/20170831_Exclusion_Stat_guidance_Web_version.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/641418/20170831_Exclusion_Stat_guidance_Web_version.pdf
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2006/40/section/93
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The actions that we take are in line with government guidelines on the restraint of children 
(DfE “Guidance for schools in England- Use of Reasonable Force 2013) and should be 
read in conjunction with the associated Acorn Academy Trust Positive Handling Policy.  
 

Allegations against school staff 
 
Allegations against school staff and volunteers will be referred to the Head of School to 
manage in accordance with the Managing Allegations Policy. Allegations of this nature will 
always be taken seriously, and a full investigation will take place as soon as possible after 
an allegation has been made. 
In the event that a child is found to have made a malicious accusation against school staff, 
parents will be asked to attend a meeting with the Head of School to discuss the matter with 
their child. An appropriate consequence will be implemented to dissuade the perpetrator 
from repeating this serious behaviour. Heads can temporarily or permanently exclude pupils 
who make false allegations. In extreme circumstances, they can involve the police if there 
are grounds for believing a criminal offence has been committed. 

 

Screening, Searching and Confiscation 
 
Please refer to the DfE guidance ‘Screening, Searching and Confiscation. Advice for head 
teachers, staff and governing bodies.’  
In addition to the practice identified in the DfE guidance, school staff can confiscate any 
item found as a result of a search which they consider harmful or detrimental to school 
discipline. Staff will hand the confiscated item to the relevant member of the Senior 
Leadership Team as soon as possible and parents will be contacted and asked to collect 
the item, where appropriate. 

 
 

Roles & Responsibilities 
 
Parents / Carers 

 
The school works collaboratively with parents / carers so children receive consistent 
messages about how to behave and this includes a behaviour ‘contract’ signed by parents 
at the beginning of the child’s time in school (See Appendix 2)1. We aim to build a supportive 
dialogue between the home and the school. We inform parents / carers immediately if we 
have concerns about their child’s welfare or behaviour – or if there is a pattern of regularly 
receiving warnings. 

 
We expect parents / carers to: 

● be aware that we have school rules (often communicated to parents) and to 
support them 

● co-operate with the school 

● support their child’s learning 

● support the school’s decision when applying consequences to deal with any specific 
incident / issue 

 
If parents / carers have any concern about the way that their child has been treated, they 
should initially contact the class teacher. If the concern remains, they should contact the 

                                                 
 

https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/searching-screening-and-confiscation
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Head of School and if still unresolved, the Executive Head. If these discussions cannot 
resolve the problem, a formal grievance or appeal process can be implemented through the 
Complaints Policy. 

 

Governors 
 
The governing body has the responsibility of setting down these general guidelines on 
standards of discipline and behaviour, and of reviewing their effectiveness through regular 
monitoring. The governors support the Head of School in carrying out these guidelines. 

The Head of School has the day-to-day authority to implement the school behaviour and 
discipline policy, but governors may give advice about particular disciplinary issues. 

 

Children’s Responsibilities 
 
We expect children: 

● to try their best in all activities. If they do not do so, we may ask them to redo or 
complete a task.   

● to make good choices and older children to set a good example to younger ones.  
● to not support the misbehaviour of their peers.  
● to tell an adult of misbehaviour. 

 

Monitoring 
 
The Head of School monitors the effectiveness of this policy on a regular basis. He/she also 
reports to the local governing body on the effectiveness of the policy and, if necessary, 
makes recommendations for further improvements. 
It is the responsibility of the local governing body to monitor the rate of suspensions and 
exclusions, and to ensure that the school policy is administered fairly and consistently. 
 

Policy Review 
 
The local governing body will monitor and review this policy annually in line with its annual 
policy review cycle. 
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Appendix 1 - Behaviour Ladder       Hierarchy of Behaviours /Sanctions 
 
 
 Level 1 Level 2 Level 3 Level 4 Level 5 

  F O R M A L  R E C O R D I N G  O N  C P O M S  

 
 

SANCTIONS 

Non-verbal / verbal rule reminders 
Sanctions linked to class-based 

systems 

Minor sanctions and informal contact 
with parents as appropriate 

Class Teacher to action 

Escalating sanctions and informal contact 
with parents as appropriate 

Class Teacher to action 

Formal behaviour support plan, sanctions 
and contact with parents as appropriate 

Head of School to action 

Most severe sanctions, possibly 
exclusions, and greater involvement with 

parents 

Head of School to action 

    Persistent Level 1 behaviours  Persistent Level 2 behaviours  Persistent Level 3 behaviours  Persistent Level 4 behaviours 

R
E

F
U

S
A

L
  

 Not sitting on chairs properly 
 Not listening 
 Making a poor effort 
 Not following uniform/jewellery policy 

 
 Initial refusal to follow an instruction 
 Wandering around classroom 
 Telling lies directly to an adult to 

exonerate yourself 

 

 Leaving the classroom without permission, but 
staying within the supervision of adults 

 Refusing to do work/avoiding work 
 Refusing to come out of toilets/hiding place 
 Telling lies directly to an adult to get another in 

trouble 

 
 Leaving the classroom without permission, not 

staying within the supervision of adults 
 Refusing to follow any instruction from any 

member of staff 

 
 
 Leaving the school site without permission 

V
E

R
B

A
L
 

 

 Calling out 
 Interrupting 
 Inappropriate chattering 

 Answering back/ Interrupting rudely 
 Swearing to make people laugh 
 Name calling / Unkind remarks 
 Insulting families or loved ones 

 
 Using language which offends others 
 Swearing to release frustration/ Swearing under 

breath/indirectly 

 Swearing directly to intentionally hurt or abuse 
someone 

 Racist, sexist and homophobic abuse as a 
singular incident 

 
 Serious verbal abuse 
 Racist, sexist and homophobic abuse, 

taunting or harassment. 

P
R

O
P

E
R

T
Y

  
 Interfering with the property of others 
 Accidental damage to school or 

personal property 

 
 Defacing own work 
 Minor deliberate damage to property 
 Deliberately throwing or flicking small 

items 

 
 Defacing others work 
 Deliberately damaging school or personal 

property 

 Proven stealing of school or personal property 
 Substantial damage to school property 

 
 Arson 
 Serious deliberate damage to school or 

personal property 

D
IS

R
U

P
T

IO
N

 

 Distracting others 
 Fiddling with things 
 Not sitting on the carpet properly 

 
 Encouraging others to misbehave by 

laughing at their poor behaviour choice 
 Disrupting the class so that learning is affected 
 Manipulating others to make a poor behaviour 

choice 

 

 Persistent, significant disruption to learning 
 Using threats to force others to make poor 

behaviour choices 
 Extortion 

 Persistent, significant disruption to learning 
despite numerous strategies engaged to de- 
escalate 

P
H

Y
S

IC
A

L
  

 Unwanted physical contact: jostling, 
small pushes or shoves, poking, 
invading personal space. 

 
 
 Play-fighting, leaving an injury 

 
 Threatened violence 
 Deliberate minor physical assault:  including 

hitting, strangling, punching, pinching, kicking 
and biting 

 Spitting on things 

 Possession of an object that could be used 
intentionally to harm someone 

 Serious fighting 
 Deliberate serious physical assault:  including 

hitting, strangling, punching, pinching, kicking and 
biting 

 Spitting at someone 

 Deliberate serious wounding 
 Causing serious injury by biting (age approp) 
 Sexual misconduct 

S
U

B
S

T
A

N
C

E
 

     Smoking 
 Alcohol or substance abuse 
 Inappropriate use of prescribed drugs 
 Possession of illegal drugs 
 Drug dealing 

B
U

L
L
Y

IN
G

 

  
• Selective friendships 

• Deliberate exclusion 

• Name calling 

• Persistent alienation of specific children 

 
 Monitoring for bullying with regularly targeted 

behaviour incidents from one child to another 
Repeated malicious/threatening name calling 

 
 Proven and persistent bullying 



 

P
O

S
S

IB
L

E
 

C
O

N
S

E
Q

U
E

N
C

E
S

  
 

 Classroom Choices Chart 
 Non-verbal reminders - adult proximity, 

hand on the shoulder, smile, thumbs 
up/down, frown 

           Verbal reminders 

 

 
 Controlled choices - Do work at another 

time 
 Change of position in the classroom 
 Re-do work 
 Loss of privileges - e.g. part of breaktime, 

lunchtime. This is individual for different 
children  

           Informal contact with parents  
 

 

 Own individual resources within the classroom 
(i.e. own table / individual timeline etc) 

 Parents MUST be informed (informal meeting) 
 Removal of privileges - loss of entire break 

time / no clubs / 
 Removal from classroom 
 Individual space to calm down 
 Working restoratively - mediation between 

children 
 Possible referral to the SENCO for 1:1 support 

 
 

 Referral to external agencies in liaison with the 
SENCo 

 A formal meeting with parents 
 Internal exclusions 
 No trips / parental supervision for trips 
 Behaviour support plan completed  
 Safety and support plan completed 
 Changes to curriculum / timetable 
 Possible part-timetable 
 Possible increased adult support 
 Structured lunchtime/breaks 

 
 
 
 External exclusions - fixed term or 

permanent 
 Pastoral support plan completed 
 Headteacher meeting with parents 
 Formal recording with LA,  

• Report to police (where appropriate) 

 

  Reflect, repair, restore should be completed for all behaviour choices. Consequences should be decided with children during reflective discussions after de-escalation. 



 

 


